
 

Reproduced and edited by Tiny Gray Cells with permission from Ania Smithers Page 1 
 

P
ag

e1
 

 

 

I teach mathematic language 

as ‘foreign’ vocabulary. 

 

 

I give support for reading 

and writing in number-related 

work. 

 

 

 

I allow extra time to ensure 

that there is no pressure on the 

individual pupil to read and 

respond quickly. 

 

I read questions out loud in 

chunks to help with the 

meaning and development of 

short-term memory.  

 

I check the language in Maths 

assignments as well as the 

number processes. 

 

  

I highlight the Maths 

vocabulary and explain 

meaning in context. 

 

I issue a marker (or reading 

ruler) to help the pupil focus 

along a line of text. 

 

 

I use wall charts or pupil 

tables of Maths topic 

vocabulary. 

 

I highlight any 

tables/charts/diagrams to 

draw attention to them as part 

of the problem. 

 

 

I do not ask the class for 

answers to set questions while 

some pupils are still struggling  

with reading these – I allow 

enough time for all pupils to 

complete several examples.  

 

I illustrate 

directional/positional 

vocabulary to support 

meaning by using arrows etc. 

 

I provide training in the use of 

calculators/ number squares. 
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I always allow enough time for 

the dyslexic pupil to process 

the nature of the newly 

introduced problem. 

 

 

 

I teach the mathematical 

words that refer to symbols 

and issue reference cards. 

 

I display symbol charts in the 

classroom so that pupils may 

check these unobtrusively.  

 

I link multiplication to 

addition and division to 

subtraction.  

 

I teach algebraic notation 

slowly and issue formulae 

prompts. 

 

I provide ample opportunity for 

revision and reinforcement. 

 

I issue templates or stencils 

to emphasise the different 

qualities of shapes. 

 

 

I use colour to code lines and 

symbols that identify aspects 

of shapes. 

 

I always use visual 

representations of shapes to 

illustrate properties and 

names. 

 

I issue illustrated notes 

showing key words, diagrams 

and worked examples of – e.g. 

area and volume. 

 

I help pupils develop personal 

strategies for telling left from 

right. 

 

 

I use visual and kinaesthetic 

activities to illustrate 

directionality 

words/prepositions. 
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I use number lines and 

movement to help with 

direction. 

 

 

I teach flow diagrams to help 

pupils follow 

directions/instructions. 

 

 

I highlight where to begin in 

operational sequences. 

 

I colour code axes, column 

and row headings.  

 

 

I use L shaped card to read 

from tables. 

 

I put direction arrows on 

graph axes. 

 

 

I colour-code co-ordinates to 

match colours of axes. 

 

I use a digital clock-but know 

that this will help only if 

carefully taught. 

 

I use visual strategies to 

support the use of analogue 

clock and ‘experience’ the 

passing of time. 

 

I use squared/isometric paper. 

 

I provide a sticky roller/sticky 

ruler/reading ruler. 

 

I provide tools and 

instruments with handling aids. 
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I teach the correct use of a 

ruler, protractor etc. 

 

I provide left-handed scissors 

where appropriate. 

 

I provide transparent rulers 

to help when reading scales, 

tables etc. 

 

I enlarge graphs to make the 

details more accessible. 

 

I issue flow graphs for 

reference, showing sequences 

of steps for specific tasks. 

 

I give a sample page layout, 

clearly showing location for 

working. 

 

I ensure enough time is given 

to write out homework 

instructions 

 

I sometime allow a reader to sit 

with a dyslexic pupil for an 

entire test to ensure I am 

assessing mathematical 

understanding rather than 

reading 

 


