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I allow ‘thinking time’ to 

process information and 

formulate responses in 

discussion/debate. 

 

 

I do not show any impatience 

when pupils seem to lack 

practice 

 

 

 

I use visual clues 

(pictures/diagrams/ mind 

mapping/symbols) to 

illustrate subject-specific 

language to make the meaning 

clear. 

 

I use a step by step approach 

to teaching. 

 

 

I use ‘multi-sensory’ methods 

to embed: recall of fingerings, 

recognition of rhythmic 

patterns, understanding of 

pitch, relation to notation 

 

 

 

I issue coloured overlays to 

minimise the black-white 

glare/distortions on the page 

 

 

I link colours to letter-names  

 

 

I use mnemonics to help 

remember facts such as how 

many sharps a scale has, or 

the names of the treble clef 

lines – e.g. Every Good Boy 

Deserves Fun 

  

I link musical language to 

everyday occurrences e.g. 

‘diminuendo’ can be linked to 

dimming lights 

 

 

I use colour or ‘bracelets’ to 

help with left/right hand 

laterality problems 

. 

 

I help pupils analyse their 

own learning styles, then 

teach in these styles 

 

 

I introduce singing and choral 

work as positive experiences, 

since these activities involve the 

separation of syllables, arising 

from the musical text, and can 

minimise reading difficulties. 

. 
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I help dyslexic musicians in an 

orchestra to mark their parts 

or arrange for someone to 

give them a nudge when it is 

time to begin. 

 

 

 

 

I teach a single line 

instrument rather than piano, 

at first. 

 

I adjust lighting in the room if 

a dyslexic student complains of 

a headache/ eyestrain. 

 

I give only one instruction at a 

time and repeat it frequently. 

I ask pupils to repeat 

instructions back to me- this 

not only checks if they 

understood but allows the 

student to remember things 

better after hearing themselves 

speak. 

 

I encourage ‘music buddies’ 

with complementary skills 

 

 

I allow rest breaks for 

students who find it difficult to 

concentrate. 

 

I use a lot of kinaesthetic 

techniques: tracing, 

modelling, movement, games, 

practical activities. 

 

I mark instruments with colours 

to match colour coded music. 

 

I avoid asking dyslexic 

students to read from the 

board. 

 

I teach strategies of how to 

look ahead when reading 

music, and how to keep track 

of the music when looking at 

the conductor  

 

If a student is willing to play 

something in lesson I allow 

them some time to practise it 

first. 

 


