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I allow ‘thinking time’ to 

process information and 

formulate responses in 

discussion. 

 

 

I use visual clues 

(pictures/diagrams/ mind 

mapping/symbols) to 

illustrate subject-specific 

language to make the meaning 

clear. 

 

I encourage alternatives to 

writing: recording, scribe, using 

diagrams, word- processing 

(with word predictor) 

 

I issue set scripts well in 

advance so that dyslexic 

students can prepare for 

reading out loud 

 

 

I provide a framework for 

written responses – e.g. 

script layout, writing frames. 

  

I use frequent repetition and 

re-teaching in order to transfer 

data to a long term memory 

 

 

I highlight and use colour 

codes for pupils to find their 

own parts quickly 

 

 

I issue large print versions of 

scripts so that dyslexic 

students can find the place 

more easily 

 

 

I encourage the use of ICT for 

script production 

 

 

I allow pupils to dictate their 

own notes and to be saved as 

voice files or transcribed later. 

 

I provide simple sources for 

improvisation, using visual, 

auditory and tactile starting 

points 

 

 

I use vocabulary cards with 

pictures and definitions of key 

words. 
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I adjust lighting in the room if 

a dyslexic student complains of 

a headache/ eyestrain. 

 

 

 

 

I give only one instruction at a 

time and repeat it frequently. 

 

I ask pupils to repeat 

instructions back to me- this 

not only checks if they 

understood but allows the 

student to remember things 

better after hearing themselves 

speak. 

 

I teach students to construct a 

chart/timeline to help put 

events in order. 

 

I use large prompt cards for 

instructions, stage directions, 

etc. 

 

 

I vary pupil groupings 

according to a subject matter 

and what a task requires. 

 

I issue costumes and props 

to help pupils keep in 

character. 

 

 

I make sure someone is 

available to read text out loud 

– LSA, peer, teacher 

 

I encourage ‘group buddies’ 

with complementary skills (e.g. 

good decoding, poor 

comprehension). 

 

 

I give students strategies to 

remember things; visual lists, 

mnemonics, memory tricks etc. 

 

I provide models of different 

types of expressive writing 

 

 

I encourage the use of mind 

maps and visual 

representation for developing 

story lines. 
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I allow rest breaks for 

students who find it difficult to 

concentrate. 

 

I use Comic Sans/ Arial font 

12 and 1.5 spacing to make 

worksheets easy to read. 

 

I discuss with the pupil the 

most useful way to re-draft 

their work when they do a 

piece of writing 

 

I use Access Arrangements 

(e.g. extra time, reader) in 

assessments and also allow 

students to practise them in 

lessons. 

 

I avoid asking dyslexic 

students to copy from the 

board. 

 

I have practical aids 

available: words on wall, 

literacy mat, words on 

bookmarks, timelines. 

 

I teach the skills of 

improvisation to allow pupils to 

continue when specific lines 

are forgotten 

 

I teach actions to signpost 

longer speeches/soliloquies to 

link muscle memory to text. 

 


